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PART I

THE COOPERATIVE SUMMER SCHOOL FOR UNDERSTANDING METROPOLITAN LIVINU

Understanding Metropolitan Living (UML) was a cooperative summer school sponsoredand conducted by Shawnee Mission Unified School District #512 in suburban JohnsonCounty, Kansas and the central city school districts In Kansas City, Kansas andKansas City, Missouri, respectively. A six-week instructional program was con-ducted between June 8 and July 17, 1970 for an intended enrollment of forty (sub-urban) students from Shawnee Mission and twenty (central city) students each fromthe two Kansas City districts.

Approximately ha/f of the students from each district were fifth and sixth gradersenrolled in the elementary section and the other half were seventh, eighth, andninth graders enrolled in the junior high section. School district officialstried to select students who had demonstrated scholastic ability and had a recordof good school attendance. UML was a voluntary program which may have been thefirst of its type in the country to bring students together across state lines.It was made possible through a Kansas City Association of Trusts and Foundationsgrant of $10,500 from which teachers' salaries, bus transportation, and othernecessary expenses were paid.

Two elementary teachers and two junior high teac' rs were employed to teach in theprogram. Each team consisted of one white teache, and one black teacher. Two ofthe teachers were from the Shawnee Mission School District, and one each came fromthe two Kansas City districts.

Three busses were provided to carry out the program. During the first three weeks,when classes met at the Ray Marsh Elementary School in Shawnee Mission, the bussespicked up participants in the two Kansas Cities and brought them to Shawnee Mis-sion. Similarly, the busses brought students from Shawnee Mission to the MaryHarmon Weeks Elementary School in Kansas City, Missouri, where classes met duringthe second three weeks. Two of the busses then were available to take the elemen-tary and Junior high sections on field trips which constituted a flirty. thecurriculum and instructional program.

Goals emphasized throughout the six-week UML program were to utilize community re-sources in learning about the metropolitan area and its people, to facilitate thedevelopment of positive
intercultural understanding and intergroup relationshipsamong students of differing social,

economic, racial0 and ethnic backgrounds, andto actively involve students in high interest learning experiences dealing withthe future of the metropolitan area.

1
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Although the intended enrollment was eighty, several students could not be pres-ent for the entire summer and were replaced by substitutes upon leaving. By theend of the program, 84 students (46 at the Junior high level and 38 at the Oeementary level) had participated at one time or another. At the elementary level,there were 19 students from Johnson County, nine from Kansas City, Missouri, andten from Kansas City, Kansas. At the junior high level, there were 24 studentsfrom Shawnee Mission, seventeen from Kansas City, Kansas, and five from KansasCity, Missouri. Thirty-three of the Junior high students participated for nearlythe entire six weeks. Attendance rates lie 93% for the junior high group andover 90% for the elementary group:



To achieve these goals, students of differing background from the three partici-pating school districts worked closely together in studying community institutionsin the metropolitan area. In addition to field trips and meetings with knowledge-able resource persons, students engaged in relatively unstructured as well as
teacher-led discussions and studied appropriate films and other learning materialsrelated to the topics under study, thus gaining much more first-hand understandingof the metropolitan area, its people, and their problems than it normally is pos-sible to acquire in regular school programs. In the elementary section, a largepart of the curriculum was structured around the general theme of "Urban Occupa-tions"; here teachers made a systematic attempt to help students become acquaintedwith the extremely diverse nature of the occupational possibilities which are opento them in a modern urban society. Discussions on this theme stressed, in thewords of one of the teachers, "that all occupations require training and specificskills and that each job is important, i.e., a mechanic's skill in fixing a carmay be as important as an engineer's skill in repairing or building a bridge."The major field trips conducted as part of UML are shown in Tables 3 and 4 Filmsshown in the junior high school section of the program are listed in Appendix A.

Occasional recreational activities, a daily meal or snack, and various group pro-jects and social events also were included in order to make UML a rewarding andsatisfying experience for students and to establish understandings and communica-tions needed to make the program successful. The importance of these co-curricularactivities and components is discussed at appropriate places elsewhere in thisdescription and evaluation of the program.

Another notable aspect of UML was the close, personal contact it provided betweenteachers and students. In part, this closeness may be attributed to the personal-ities of the teachers and their deep concern for the welfare and individuality ofeach pupil, but the nature of the program with its emphasis on using community re-sources for learning also facilitated and contributed to the attain,- , autftic relationships between students and teachers. In their written ano verbal com-ments, students frequently remarked on the iwportance they attached to this oppor-tunity for individual contact with teachers and their distaste for the more imper-sonal relationships typical of their school experience during the regular acadericyear.

From the viewpoint or suburban students In UML, much of the program's spirit tosaptly summarized in a brief account of UML which appeared in a Johnson County
newspaper during the fourth week of the program. The article began by observingthat:

The city is a metropolitan place. It is diversified and
to some it is beautiful. To others, not so,

But to those in the suburbs it is far away. They are a
part of it, and yet they are far removed from its tastes,
sounds and smells. Rarely do adults venture into it--
never if it can be helped at all, or only to work, then
they hurry home to security, cleanliness, quiet and com-
fort.

Their children regard it as remote.

4
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But there are about 40 students in Shawnee Mission schools,
grades five through nine, who are finding out It isn't so
remote after all. They are participating in a unique pilot
program called "Understanding Metropolitan Living" with
about 40 youngsters fKom Kansas City, Missouri, and Kansas
City, Kansas schools.'

For the central city students participating in UML, the program similarly providedan opportunity to learn about suburban communities and their inhabitants that fewif any central city children growing up in a large stratified metropolitan areaotherwise would have available to them. Thus a primary purpose of UML was to re-
duce misunderstandings and barriers among people that arise when children of dif-fering groups are kept geographically and socially 'isolated and segregated fromone another.

Almost equally important, students in UML were given a chance to learn more abouttheir own community in a context that encouraged them to recognize and understandboth its strengths and its problems. From this point of view, the complementary
premises behind a program like UML are that it is desirable for a young person totake pride in his community and to feel a responsibility for working to improve itat the same time that he respects the accomplishments of people in other commun-ities and develops a sense of obligation to work for the betterment of ail the
diverse groups which live in a highly interdependent metropolitan society.

Noting the emphasis in Lin on direct, voluntary contact between students of differ-ing racial groups in community settings that encourage the development of mutual
respect and acceptance of shared responsibilities for the welfare of the larger
metropolitan community, it is obvious that UML is a good example of the kind ofpublic st.1001 educational program President Richard Nixon advocated to the nationin a major policy statement delivered on March 24, 1970:

Most public discussion of overcoming racial isolation centers
on such concepts as compulsory 'busing' - taking children out
of the schools they would normally attend, and forcing them
instead to attend others more distant, often in strange or even
hostile neighborhoods. Massive 'busing' is seen by some as
the only alternative to massive racial isolation.

However, a number of new educational ideas are being developed,
designed to provide the educational benefits of integration
without depriving the student of his own neighborhood school.

For example, rather than attempting dislocation of whole
Ischools, a portion of a child's educational activities may
be shared with children from other schools. Some of his
education is in a 'home-base' school, but some outside of
it. This 'outside learning' is in settings that are de-
fined neither as black nor white, and sometimes in settings
that are not even in traditional school buildings. It may
range all the way from intensive work in reading to train-
ing in technical skills, and to joint efforts such as drama
and athletics.

2Meta Levin, Overland S uire, July 2", JpO.



ay bringing the children together on 'neutral' territory
-Friction may be oispelied; by limiting it to part-time ac-
tivities no one would be deprived of his own neighborhood
school; and the activities themselves provide the children
with better education.3

Perhaps the best way to describe UML is to quote a few sections from the log
records kept by the teachers in order to communicate a sense of what it was like
and what it accomplished. On the following pages several such excerpts from the
logs are included in order to illustrate the kinds of activities which were part
of the program and the ways in which teachers worked to achieve the academic and
intercultural goals of the program.

Excerpt 1.

Monday, June 8, 1970. We attempted to alleviate the awkward
period which we felt might exist during the getting acquainted
session that we had scheduled for the children and their par-
ents. We attempted to enable each person to possess a feel-
ing of belonging by creating a relaxed climate. The first
thing that we did to eliminate that 'awkward interval' was to
issue name tags to each parent and to each child. Secondly,
each person was given a number, and each person was respon-
sible for finding another who had the same number. The pur-
pose of utilizing this number system was to encourage those who
were not acquainted to meet and talk; thirdly, coffee and
sweets were provided, for we felt that some of our parents
who had a longer distance to travel probably would not have
had sufficient time tO prepare breakfast. We also felt that
eating might relieve some of the tension that might occur on
such an occasion.

Excerpt 2.

Monday, June 15, 1970. It was rewarding to see that most of
the youngsters seemed more relaxed on the bus and more at
ease with each other during our field trip than they had been
the first week. Most of them chatted very freely with each
other and sang songs together. Some of the Northeast Junior
kids, most of the Hillcrest Junior kids, all four of the
Martin Luther King Junior kids, and a Mexican American boy
from West Junior were playing some sort of singing game.

Excerpt 3.

Thursday, July 9, 1970. The Swope Park Bank was the first
place that we visited today. One student from Hillcrest
asked, 'Why would we visit a bank?' After touring this bank
I asked one student if he felt that visiting the bank was a
learning experience or a waste of time. He said, 'They

3"School Desegregation: A Free and Open Society." Policy Statement by Richard
Mixon, President of the United States, March 24, 1970.
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answered many questions that I had forgotten that I was in-
terested in, so I don't think it was time wasted.' Anothersaid, 'I expected to see only black people working in the
bank but instead we saw black and white people working to-
gether.' Another -gtudent observed that 'I noticed that
both blacks and whites seemed well informed and proud aboutthe bank.'

Excerpt 4.

Monday, July 13, 1970. We have referred to air and water
pollution during the numerous discussions that we have en-
gaged in; therefore we decided it would be a worthwhile ven-
ture to attempt to find out as many valid facts as time
would permit. Our field trip to the Kansas City Water Works
today was an outgrowth of our discussions on air and water
pollution, which we had begun discussing on the bus one day.

. . At the Water Works we were shown a movie concerning
water purification and had an extended tour through the en-
tire plant. One student remarked afterwards, 'Our tours get
better all the time. This was one of the best.' Another
remarked that most of his questions concerning water purifi-
cation had been answered, and another said 'I would like to
get more detailed iriformation on air pollution.' As a re-
sult, we secured the film ithat_aitoOurWorld?
After previewing it, I showed it for the class.

Excerpt 5,

Thursday, July 16, 1970. Today we went swimming at Shawnee
Mission East. It was one of our best days

. . No more
than four or five of the black students could swim, but the
white kids were trying to help them learn.

Excerpt 6,

June 22, 1970. Today we worked in our various groups on the
newspaper, on art and creative writing, and on courtesy. I

observed more contact between black and white; Sharing
paints, helping one another on pictures or projects, asking
for suggestions

The black boys were monopolizing the basketball game. I

asked them why they didn't let the white boys_play and
they said it was because they /the white boys/ preferred
to spend their time talking.

I then talked to the white
boys and found they did like to play basketball. I asked
all the boys to gather around and choose two captains.
The boys chose their teams and played an enjoyable game
of basketball together.

Although it is not possible to fully describe on paper the aura of excitement Inlearning and the atmosphere of constructive cooperation in surmounting social

-5- 7



and racial barriers that was felt by visitors at UML, essays which were written bystudents at the end of the summer communicated part of the sense of sharing in im-portant learning experiences that was apparent throughout the program. There isno better way to erd this description of the Cooperative Summer School for Under-standing Metropolitan Living than to quote the full text of one of these essayscomposed by a student in UML.

Summer School for the 701s,

by Mark Gomez

The words and sentences you will read will pertain to a
course called, SUMMER SCHOOL FOR THE 701s: "UNDERSTANDINGMETROPOLITAN LIVING."

Now, this is not an ordinary project, but an experimental one.This project will stand-out, compared to all others in thisfield.

This is my opinion, even though I am sure it is shared with
others, as well as me.

Here Is how I put it. . . .

Look at our world today. What do you see? What are we facedwith? Phrases such as, 'Where is Love,' 'Is there Peace?'.
Problems and troubles all around us. We inherit an awful lot.
We are the young. Pawmddown to us are the bad as well as thegood and we must be prepared for it. We must know what to do,
to keep history from repeating itself, again. This coursewill help us be prepared for the future.

This problem has
Shawnee Mission,
Districts. They
make us aware of

been recognized by the Kansas C
Overland Park, and Kansas City,
have set up a course to educate
the problems that we are faced.

ity, Missouri,
Kansas School
us and to

The students here in this course were picked by their abilityto think and use mind wisely.

We had only six-weeks to go through some of the most important
problems and still didn't have time for all of them. If youcome in Peace and Love For Your Fellow Man then you get themost done in the littlest of time and we got the most done in
the littlest of time. This course is one of the best ways Iknow to get it done.

I've learned a lot in this course. More than I would in the
regular 9-months. This course has proven a lot to me as a
person.

I've made a lot of new friends, about 35 and 2 of them teachers.



Friendship, another achievement In this course, a great
achievement.

This has been an excellent program and If i can possibly get
in it next year I would feel privilege to attend.

I'd like to thank the school districts and the Kansas City
Trust and Foundation Co. for a summer I and others won't
forciet.

PEACE AND THANK YOUt

9
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PART II

EVALUATION

Since educational programs can be evaluated in an almost unlimited number of ways,the first step in conducting an evaluation Is to select procedures which deal withimportant goals of the program and are feasible in terms of the time and resourcesavailable for evaluation. In the present study, a variety of data collection ap-proaches were chosen to assess various aspects of the Cooperative Summer Schoolfor Understanding Metropolitan Living (UML).

Some of these approaches were designed to provide a straightforward portrayal ofthe reactions of participants (students, teacher, parents), some were used toidentify strengths and weaknesses in the program, and others were used to explorepossible effects of the program in a less direct manner. In research of this type,the most easily interpreted and practically-meaningful eata generally are drawnfrom observations of the program and from reports from or responses of partici-pants; other data acquired by more projective methods often prove extremely valu-able but may be difficult to interpret with confidence. For this reason, the ma-jor part of this report presents relatively straightforward information on theperceptions of participants and observers, while the final sections report the re-sults obtained with other more projective instruments used in the evaluation.
1. Student Reactions

The city as I see it wears a very lovely face,
But the city as they see it frowns on all the dark race.They are like apple seeds that live inside the core,They never get to eat the fruit, yet live there evermore.

poem by Dawn Devine, participant in UML 1970.

For obvious reasons, the first questions to ask in evaluating an educational pro-gram are whether and how students in the prOgram felt they benefited from partici-pating in it and whether they believe their participation was worthwhile. Par-ticularly In a program such as UML which emphasizes student involvement in learn-ing activities, it is important to determine whether students rated their experi-ences positively and whether they were motivated to engage in further learning inthe future. The primary instrument used to answer these questions was a question-naire which UML students filled out at the conclusion of the program.

Responses to the questionnaire
administered to elementary students are shown inTable 1. As shown In Table 1, the large majority among both suburban and centralcity students said they enjoyed participating In the program. Most thought theprogram was interesting and responded positively to their teachers. Equally im-portant, most agreed with the statealent "School would be better if all my classeswere taught this way," and all 32 students who responded to item 14 said that theywould like to participate in a similar program in the future if one were offeredagain. Only one student reported having difficulty understanding material studiedin the program and only three experienced problems meeting so many new childrenfrom other schools.

Eight of the elementary students, however, agreed with the statement that "The busride was too tiresome." Although this group constituted only one-fourth of the
-8- 10



sample, the finding indicates that it might be desirable to reduce the number ofbus trips in future programs.

The only item on which central city and suburban students differed substantiallyfrom one another was the statement, "I learn more in a regular classroom." Asshown in Table 1, nearly half the central city students agreed with the statement.
Further analysis showed that the difference between the central city and subur-ban samples was due primarily to the fact that six of the nine central city girlsagreed with the statement. This iinding Indicates that central city girls per-ceive learning to be a more structured and formal activity than do other studentsin the program. It is possible to conceive of several long, complex explanationsto account for this difference, but in the absence of additional data it would bedifficult to choose among them or to determine whether central city girls actual-ly did learn less- in the UML setting than they did during the re;gular school year.Thus it is recommended that

more attention should be given to tips item in futureeualuations.

Responses of the junior high students to the questionnaire are shown in Table 2.
Response patterns for the junior high sample were similar to those for the ele-mentary sample. As in the case of the elementary sample, every student who re-sponded to the questionnaire said that UML was an interesting program in which heor she would enroll again if given the opportunity.

It is interesting to note that exactly the same pattern was found in response tothe item, "I learn more in a regular classroom" as was found in the elementarysample. That is, suburban boys and girls disagreed with the item but a substan-tial minority of central city girls agreed with It. (Five of the fourteen centralcity girls who answered agreed with the item. There were too few central cityboys in the junior high sample to allow for separate analysis of their responses.)The fact that this pattern
occurred among both the elementary and the junior highsamples of central city students reinforces our belief that the pattern is a re-liable one which deserves additional attention in the future.

One difference that did emerge between the elementary and secondary samples was onthe item, "School would be better if all my classes were taught this way." Where-as a substantial majority of suburban as well as central city elementary studentsagreed with the item, only ten of the eighteen suburban iunior high respondentsagreed with it. This finding may be due to several factors. First, it is possiblethat at the junior high level, suburban students were more satisfied with theirregular school-year classes than were the central city students. Second, it ispossible that suburban junior high students may have responded more honestly onthis item than did central city students. Third, it is possible that suburbanjunior high students may have been more prone than were central city students tomake distinctions among regular school-year classes and thus to reject the state-ment that "all" their classes should be taught in one or a few ways. In the ab-sence of additional data, it is impossible to choose between these explanations.

In general, responses to the "My Opinion of UML Questionnaire" indicate that UMI.was successful .44,terms of students' interest in and satisfaction with the pro-gram and in terms of encouraging
interracial understanding. Although it is prob-able that some of the positive

responses can be attributed to youngsters' tenden-cies to choose favorable categories In evaluating programs in which they have par-ticipated (particularly in the case of a voluntary program in which teacher-students relationships are very close), the overwhelmingly positive pattern of
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response to the anonymous questionnaire Is difficult to explain away purely interms of response set. In addition, the comments respondents volunteered on anopen-ended section of the questionnaire provided additional evidence that UML stu-dents generally were positive and enthusiastic about the program. By way il-lustration, some of the comments offered on this part of the questionnaire wereas follows:

Suburban junior high girl - "I never knew the city contained
so many exciting things. It was most interesting."

Central city junior high girl - "I liked going to places
I

had never seen before which was a great experience as well
as educational."

Central city junior high boy - "This course is indeed a full
success. The people and teachers have made me learn in a
different way and I like it."

Suburban elementary girl - "I
be a little different from us
find out. It is fun."

Central city elementary boy -
girls. I liked all the boys
own race."

thought colored people would
but everybody is different I

"I like meeting new boys and
alike and different from our

Suburban elementary boy - "I liked the trips because I didn't
know the things I saw and learned about. I thought the
black people would be mean or something, but they weren't.
They were very nice."

Central city elementary girl - "I liked the program very
much and hope I can come back next year. I enjoyed meet-
ing new people and visiting new places. I learned a lot
about Kansas and Missouri."

Student ratings of the field trips, activities, and topics studied also provide
a direct measure of the degree to which they were positive about the UML curricu-lum. Reactions of the elementary and junior high students to the major field
trips, activities, and topics are shown in Tables 3 and 4, respectively.

As shown in Table 3, both suburban and central city elementary students reportedgenerally positive reactions to the activities and studies they had engaged in aspart of UML. For the central city sample, 172 of the 301 responses (57%) were inthe "liked very much" category. For the suburban sample, 119 of the 248 responses(l4,4) were in the "liked very much" category, and only 9 were in the "did not like"category. For the elementary sample as a whole, there was only one activity onwhich the number of combined "liked hardly at all" and "did not like" responses
equalled or exceeded the number of combined "liked very much" and "liked some"responses.

As shown in Table-4, both suburban and central city junior high students reportedgenerally positive reactions to the activities and studies they had engaged in as
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part of UML. For the central city sample, 251 of the 440 responses (57%) were in
the "liked very much" category. For the suburban sample, 241 of the 462 responses
(52%) were in the "liked very much" category. For the Junior high sample as a
whole, there were no instances in which the number of combined "liked hardly at
all" and "did not like" responses equalled or exceeded the number of "liked very
much" and "liked some" responses.

For both the elementary and the junior high samples, the few instances in which a
field trip or activity was scored more negatively than positively seemed to be ex-
periences which provided little opportunity for active involvement of the students.
For example, one of the negatively-rated field trips turned out to be a case in
which a speaker unexpectedly had lectured for more than an hour. It is recommend-
ed, therefore, that more attention be given in the future to advance planning to
ensure that UML participants have an opportunity to exchange ideas and otherwise
become personally involved In all learning activities.

To obtain additional data for evaluating UML and to provide participants with
another opportunity to report their perceptions and reactions in as much detail as
possible, private interviews also were conducted with 22 students. Ten of the stu-
dents interviewed were in the elementary program and twelve were in the junior
high program. Interviews were conducted by the research assistant, who assured
each student that the results would be anonymous. Based on consultations with the
teachers, half the respondents to be interviewed were selected from among partici-
pants thought to be most positive about UML and the other half from among partici-
pants thought to be least positive.

In addition to providing additional evidence which generally agreed with the data
obtained on student questionnaires (see above), the interviews suggested the fol-
lowing conclusions regarding the implementation of UML in the summer of 1970 and/or
planning for future programs similar to UML:

I. In designating the activities or events in which they became most interested,
students frequently specified relatively non-academic topics or activities such
as the committees on which they had worked, the program's newsletter, recreational
activities, general discussion periods, and opportunities to get to know partnerson field trips. This finding suggests that the relatively non-academic components
are an extremely important part of a program like UML which definitely ought to
be continued in the future.

2. At the elementary level, five of the six central city students said they grew
"very much closer" to students of other ethnic groups, as compared with five of
the six suburban students who reported they grew "somewhat closer" to students of
other ethnic groups. Comments made by the interviewees suggested that the reason
for this difference was that suburban students initially may have perceived less
social distance between themselves and students from other ethnic groups than did
the central city students. This difference, in turn, may have been associated
with the voluntary nature of the program and the possibility that suburban students
who volunteered may have been from families with a strong interest in and commit-
ment to the goal of achieving civil rights for all.

3. Students at the junior high level tended to report that intra-racial cliquish-
ness was more prevalent and more persistent than it appeared to be at the elemen-
tary level. Although °art of this differential may be attributed to age difference,

-11- 18



per se, it also suggests that UML should place special emphasis on enrolling ele-
mentary students since younger participants may find it easier to surmount inter-
racial barriers than do older participants.

2. Parent Reactions

The perceptions of parents of UML students were obtained through an anonymous 19-
item questionnaire which parents were asked to fill out the last week of the pro-
gram and return to the research assistant in a stamped, pre-addressed envelope.
Responses to selected items on the questionnaire are shown in Table 5.

As shown in Table 5, UML parents who filled out and returned the questionnaire
held consistently positive perceptions of the program. For example, 56 of 57
parents who responded to the item "My child was enthusiastic about the program"
agreed with the statement, and 57 of 58 said their children had looked forward to
attending UML. The large majority also reported their children had expressed a
desire to enroll in UML if it is offered again.

With regard to objectives of UML, responses of the parents tend to support the con-
clusion that many of these objectives were being achieved. For example, 51 of 56
parent respondents agreed with the statement "My child seems more tolerant of
other people's opinions," 48 of 55 agreed with the statement, "My child seems
more interested in the welfare of other people," 51 of 56 agreed that "My child
understands better now the way agencies provide services to the people of a commun-
ity," and 51 of 53 agreed that, "My child shows greater respect for the ways dif-
ferent people make contributions to the larger community."

Surprisingly, 28 of 53 parent respondents said they believed "My child is more
certain about his future" as a result of participating in UML, even though one
might not expect a relatively short, six-week program to have much effect in solidi
fying youngsters' views or bolstering their confidence bout their future.

Although it is possible that these data exaggerate the degree to which parents
were positive about UML inasmuch as parents with negative reactions might be less
likely to fill out and return the questionnaire, It also should be kept in mind
that parents probably were in a better position than staff members or researchers
to obtain accurate information about the reactions and attitudes of students in the
program. Where a student might not be willing to disclose his true views to per-
sonnel connected with UML, students who had negative or unhappy experiences in UML
probably would not in most cases provide their parents with feedback that would
lead the latter to be positive about the program. Thus we believe that responses
to the parent questionnaire generaily are very encouraging concerning the success
of UML in the summer of 1970.

In addition to yes-no items, parents also were requested to respond to several open-
ended questions asking what changes they would like to make in mi. and what their
general opinion of the program had been. Although many suggestions were offered,
hardly any were made by more than one or two parents. The only exception to this
generalization was that twelve parents (six each at the elemebtary and secondary
levels) indicated that they felt the program should have somewhat more structure
and more of a focused emphasis in future years. For example, mo parents thought
the program would be improved if students made more thorough reports on their
trips and six parents in one way or another expressed t'.; belief that it would be

. -12-



TABLE 5

Parents' Responses to Selected Items on
"Evaluation of UML" Questionnaire

item Yes

1. My child was enthusiastic about the 56
program

2. He or she discussed the activities freely 54
3. He or she looked forward to the program 57
4. He or she talked about new friends 53
5. He or she has indicated a preference to 51

enroll in a summer school project again
if another is enrolled

6. My child was invited to visit with a family16
outside the neighborhood

7. My child brought home a new friend from
outside the neighborhood 6

8. My child seems more Interested in the wel- 48
fare of other people

9. My child seems more tolerant of other 43
people's opinions

10. My child is more certain about his future 28
11. My child understands better now the way 51

agencies provide services to the people
of the community

12. My child shows greater respect for the 51
ways different people make contributions
to the larger community

21)

No Blank

1 1

3 1

1 0
4 1

5 2

41 1

51 1

7 3

9 6

25

5 2

2
I 5



better to have fewer trips and/or more time for discussion, classes, and in-depthstudy of topics. in addition, several parents felt that more careful planning andscheduling of time would have eliminated whatever student behavior problems hadoccurred during the program. Because these respondents constituted a significantproportion of the parent sample and because they felt sufficiently strongly totake time to write out these suggestions, it is recommended that consideration begiven to implementing them in future UML programs.

Finally, parents were asked to indicate whether they would want their children to
take part in UML if it were offered again. Of the 57 parents who responded, 51said yes, five said no, and one said possibly. Of the parents who did not respondaffirmatively, two explained that their children would be too old or might notbenefit as much a second time, one felt that a'new group of youngsters should not
be deprived of slots in the program, one said that his child was less tolerant ofother groups than he had been before UML, and the remaining parents said theywould enroll children in the program only if participants could study more contro-versial and varied topics or could engage in service projects as part of the pro-gram. Many parents who responded affirmatively added such comments as "UML didwonders for my child" and "My child is now a better person." All things considerceparents' reactions to this item together with students' responses to the samequestion (see above) stand as a strong endorsement of the success of UML and ofthe competence of the educators who worked in it.

3. Teacher Reactions and Perceptions

In many respects, the four UML teachers were in the best position to determinewhether it was succeeding or failing and to identify the problems which need tobe solved to make it a better program. While teachers in a program such as UMLcertainly have an understandable desire to have it evaluated positively, they alsohave better opportunities than anyone else to perceive its strengths and weak-nesses. Therefore, their perceptions concerning its value and problems must begiven a good deal of weight.

In general, the logs in which teachers recorded their perceptions and experiencesas the program developed and the
essay-type questionnaires which they filled outat the end of the summer provided substantial evidence that the goals of UML werebeing achieved. The logs and questionnaires frequently described specific inci-dents and events which indicated that progress was being made to fulfill the ob-jectives of the program. A few of the pertinent responses and perceptions fromthe teacher logs and questionnaires are described on the following pages.

Use of communit resources for learnin

One of the items on the teacher questionnaire asked, "In your opinion was the useof community resources as the extended classroom successful?" A representativeresponse from one of the teachers was as follows:

Very much so! Experts in such various fields as labor, alco-
holism, Model Cities activities, religion, drugs, etc. were
able to describe the problems and discuss some answers. The
kids asked very relevant questions pertaining to each area.
I personally could not have supplied good answers - but those
involved in these subjects on a daily basis could - and did:

-13- 21



Development of positive intergroup and interracial attitudes and behaviors

In response to a series of qUestions such as the item, "In your Opinion, did the
children become more comfortable with cultural differences so as to regard them
as contributions rather than deficiencies?", teachers' perceptions were generallypositive. For example, one wrote that:

I felt that the children were very uncomfortable regarding
cultural differences during the beginning of the summer.
As the session progressed, the children regarded each other
as individuals and friends . . . the most important aspect
of the program was the Interaction and direct contact the
different cultural groups had with one another. It was re-
warding to see friendships develop between children with
differing cultural backgrounds. They played together, often
reserved seats on the bus together during the field trips.
Each group adjustetl well.

in responding to the item, "Were you satisfied with the interaction between cen-tral city and suburban kids," several of the teachers pointed out that although
they were mostly satisfied, not all of the students seemed to be working together
comfortably with other groups. For example, one teacher answered:

Yes and No. With regard to basic friendships - yes. With
regard to a sharing of responsibilities - no. The suburban
kids leaped at every opportunity to lead - to go - to ques-
tion. Many of the central city kids were less out-going
and appeared satisfied to remain passive much of the time.
I was disappointed in this respect.

Although the teachers as well as students and parents felt that UML was generally
successful in helping to build positive intergroup and interracial attitudes and
relationships, occasional comments of this sort suggest that steps should be taken
to facilitate still more student participation - particularly on the part of thosecentral city students who appear uncharacteristically passive - in all aspects offuture UML programs.

Recognition and understanding of problems in the metropolitan area

One of the objectives of UML was to help students recognize and perceive problemsexisting in their own communities as well as in other communities elsewhere in themetropolitan area. Teachers seemed to have little doubt but that this goal was
satisfactorily accomplished. For example, one teacher wrote that

My students became much better acquainted with problems exist-
ing in their own communities. My answer is based on statements
from the students such as, 'I live in this area and I did not
know that this problem existed' and 'I have never been here be-
fore even though the place is In my own community.'

Responding to the question, "Did the children grasp the idea of problems existing
in communities other than the one they reside in?", another teacher answered that:

22
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1 believe they were quite concerned about this. We spent alot of time discussing conditions in the Inner City Parish
and the Model Cities area. The suburban students thought
the Model Cities idea of people helping themselves was good,
and liked the idea of VISTA. Obviously, they could see
their own problems as being minimal by comparison. They
appeared to be very sympathetic to the needs of the under-
privileged. Both blacks and whites wre moved by what they
saw.

A specific example of how field trips conducted in UML helped increase understand-ing of an important metropolitan
problem which would be difficult to learn aboutas meaningfully from a textbook or lecture was described by one teacher as follows:

One person in a supply warehouse was asked how many blacks
were employed by his firm. 'Three,' he replied. 'Out of
one hundred employees?', a student asked. 'Why so few?'
'Transportation In getting to work here is a problem,'
the guide replied meekly.

Student responsibilityjor

Another major objective of UML was to help students learn to take more responsi-bility for their own learning and to give them opportunities to become more skilledin planning and carrying out learning activities. Again, the teachers' logs andquestionnaires provided a good deal of evidence and numerous examples that thisgoal was being substantially achieved. For example, the elementary teachers de-scribed how their students had asked to work on an UML newspaper and had showngains in initiative, good judgment, and writing skills while carrying out thistask. Similarly, one of the junior high teachers listed the following examplesof activities students had taken responsibility for planning and/or carrying outduring the course of the program:

i. The students planned an itinerary (bus drive) through
suburbia. Very good planning.

2. The students performed an impromptu play that was very
. funny and helped to bring blacks and whites together in

a common working situation for the first time.

3. Students volunteered to write 'thank you' letters to
tour guides and guest speakers.

4. Students decided to make a YEARBOOK as a class project
to remember the summer's aetivities. Volunteers took
this project over and it will be printed by the Shawnee
Mission School Ad. Building printing shop and distributed
to all who participated,

5. Students asked for a Super 8 movie camera and five rolls
of film with which to make a movie entitled 'Friends.'
Some basic guidelines were set (like the movie will have
to be planned around the summer school program and not
vice-versa).



.01

6. Students planned a trip to several places of interest
in Kansas City, Kansas.

7. Students formed a committee to phone possible platform
guests for the orientation of the second half of the
program. Students were aided by parents who-introduced
each speaker and brought refreshments.

The students who planned the drive throuell suburbia were
Shawnee Mission students. Those who planned the field
trip to points of Interest in Kansas City, Kansas werefrom that area. Those who spent long hours calling
platform guest speakers were from Kansas City, Missouri.

4. interracial Relationships in UML

Although the students who participated in UML were a diverse group which included
a Japanese-American girl, a Mexican-American boy, and others with a variety ofethnic backgrounds, probably the most important characteristic of the studentbody was its balance between youngsters of Afro-American and European-Americandescent. Indeed, one major purpose of the program was to provide an opportunityfor black and majority white students to get to know one another and learn tocooperate in working out racial antagonisms deeply embedded in our history andcurrent social structure. Except for this goal, every other objective and aspectof UML might have been achieved as well or almost as well in metropolitan-
oriented summer schools conducted separately in the three participating schooldistricts.

How well was the goal achieved?
inasmuch as many years of research have shownconclusively that personal contact between persons of differing races working oncommvn tasks in non-threatening surroundings does much more to dissolve racial

stereotypes and develop positive interracial relationships than years of lecturesand exhortations, we were particularly interested to know whether students in UMLwere working and cooperating with one another across racial lines. The evidenceavailable to us from several
sources indicates that UML did succeed in bringingabout constructive interracial contact among students who otherwise would havebeen mostly isolated from one another in their largely segregated home commun-ities and schools. In addition to verbal as well as written comments of theteachers which indicated that interracial interaction and friendships were in-creasing week by week as the summer progressed, the following information alsoindicated that UML largely succeeded in developing and maintaining positive inter-racial interaction and relationships among students who participated in it:

a. Statements such as the following which students volunteered in interviews andon open-ended sections of the student questionnaire:

I found new friends and had a good friendship with them and
found out that there are people who care.

I liked UML because it was a new and wonderful experience
Iwill always remember and also because I learned that although

It was two different races, we understood each other and had
lots of fun together.

24
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The experience of meeting new people is really something
else. If more people would come together we might not have
the trouble the world has today. We have the burden on ourshoulders. We've got to come together in order to change.

I never knew any black kids as friends. But now a lot of
them are my best friends or Just plain friends. The color
of your skin doesn't matter, it is what's inside that
counts.

b. Observations of the program and informal conversations with students made bythe evaluation staff indrcated that students frequently formed interracial sub-groups in academic as well as recreational activities. In addition, students ei-ther made or were overheard making such comments as that of a black girl who said
she had learned that "white people are not all against us."

c. A sociometrIc analysis (see the soclogram In Figure 1) of the elementary stu-dents' sixth-week responses to the question, "Who are the three students in UMLwhom you would most like to be with in activities?" which showed that thirteenof the fourteen white students present for testing chose at least one black stu-dent and eleven of the seventeen black students chose at least one white. (It isinteresting to note that the soclogram also shows a particularly strong tendencytoward same-sex preference which is common among elementary-age students: of the31 students who responded, only one made a cross-sex choice.)

In assessing these data, it is important to keep tn mind that the purpose of aprogram like UML is not to demand or even encourage complete inter-mixture ofwhite and black students in all interaction situations but rather to provide ex-periences which teach youngsters to work cooperatively and feel comfortable ininterracial contacts. To some extent, individuals sometimes will prefer to in-teract mainly with others with similar social and ethnic backgrounds, and rightlyso, since many people require intra-group experience to maintain a sense of indi=vidual security and self-worth. On the other hand, no youngster or adult should
avoid interracial contact simply because he has not had experiences to preparehim for such contact or should be deprived of the opportunity to know and workwith others who share similar interests but whose racial differences have beenmagnified by the accidents of history and geography. The point is that each in-
dividual should feel free and should know how to enter into interracial situa-tions - a goal which is not likely to be achieved unless young people of different
races have an opportunity to meet and become acquainted as individuals. In sixshort weeks, UML was substantially

successful in achieving this goal.

It is true, of course, that UML was not completely successful in this regard.
Undoubtedly, there were a few students who did not feel much more comfortable ininterracial situations at the end of the program than they did at the beginning.
Certainly, them were a few who kept almost entire!y to their own racial grOup
and participated only passively in interracial activities. With more time toplan in future years and with teacher aides available to help provide more indi-vidual contact with adults, UML staff will be able to increase the proportion of
learning activities which encourage each student to participate actively pnd tocontribute to the program in accordance with his abilities and interests.'

4Examp1es of activities which might help accomplish this goal include discussionin groups of five or six students, drama, role-playing, academic games for inter-racial teams of five to ten students, and film-making assignments for interracialgroups of two or three students -17- 425



W --White

B --Black

(:) --Girls

--Boys

FIGURE 1: Sociogram Showing Elementary Students' Choices of Classmates
to Work with in Activities.



Building on experience from the Summer, 1970 program, UML should be even more suc-cessful in encouraging interracial understanding and cooperation in future years.
5. Exploratory Questionnaires and Projective Instruments

Although the major evaluation of UML utilized observation, analysis of teacherlogs, and the relatively straightforward student, teacher, and parent reactionforms already described, additional attitude assessment instruments were used tofurther explore possible effects of the program.

Objectives of UML which were of most concern in this exploratory evaluation in-volved students' attitudes toward themselves and their futures; their attitudestoward and relationships with other individuals and groups; and their viewpointson the metropolitan area and its communities. Attitudes, feelings, and viewpointson these matters are very difficult to measure. Attitudes are resistant to changeor modification, and an observer may not be able to tell when a true change occursor what it means if it does occur. Many measures of attitudes toward self, others,or communities often are called projective instruments because they are indirectmeasures which prnject a response to mean far more than it may seem to mean on thesurface. All these considerations often raise profound questions about validityand reliability of instruments and the interpretation placed on responses to them.It is for these reasons that the questionnaires and instruments described in thissection were regarded as exploratory and indicative of further research ratherthan as definitive approaches to determine whether UML succeeded or failed.

a. The Line Task and student's self-esteem

One of the purposes of 0FIL was to provide students with opportunities to engagesuccessfully in meaningful, self-directed learning activities. With good reason,self-eszeem usually is considered an important determinant of learning. That is,a circular process presumably develops for most people in which a person whothinks well of himself and consequently is not overly anxious or preoccupied withhimself is likely to learn well in accordance with his ability and a person whosucceeds in learning or other tasks he undertakes is likely to experience in-creased self-esteem.

Although it was hoped that UML would enhance the self-esteem of both suburban andcentral city students, there was reason to believe that minority, low-Income stu-dents from the central city might be particularly ambiguous in self-esteem; hencea program like UML might be specially effective - and important - in bolsteringself-esteem among the central city sample.

Among the measures used to assess self-esteem among students in UML were podifi-cations of the Line Task developed by Henerson, Long, Ziller, and others.' Inthe first version of this task elementary students were given a sheet of paperwith only instructions and a horizontal line on it, five stick-on circles withthe words "neighbor," "friend," "fathcr," "mother," and "teacher," respectively

5
Edmund H. Henderson, Barbara H. Long, and Robert C. Ziller, "Self-social Con-structs of Achieving and Nonathieving

Readers," The Reading Teacher, Y. 5, n. 15J365), 114-118.
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and one stick-on circle with an outline drawing representing self. Respondentswere asked to place each of the six circles at some point on the horizontal line.The test was given during the first week (pre) and again during the sixth and fi-nal week (post) of the program.

Previous research with the Line Task has used a variety of validation measures tosupport the assertion that respondents who position themselves on the left side ofthe horizontal line tend to have higher self-esteem than respondents who placethemselves on the right and others on the left. Using this approach, we deter-mined whether a respondent placed himself on the far left of the line (scored as6), and if not, how far to the right he placed the circle representing himself(scored 5 to 1).

Pre- and Post-scores for the central city and suburban elementary students areshown in Table 6. On the prei-test, the modal response for both the central city
and the suburban samples was 4, that is, third to the right on the horizontal line.
Thus the central city sample did not appear to have lower self-esteem as measured
by the Line Task than did the suburban sample, perhaps because most of the minor-ity students in the central city sample were not low-income, inner city studentswho presumably would be lowest in school achievement and in related measures ofself-esteem.

TABLE 6

Central City and Suburban Elementary Students' Pre- and Pc_.-
Responses on the Line Task

Response Categories* 1 2
Pre
3 4

11111110.

Central City
Post

5 6 1 2 3 4 5 6 1 2

Pre
3 4

Suburban

5 6 1 2

post
3 4 5 6

Number in each response
category

4 0 012 0 1 3 0 2 7 2 4 1 4 4 6 0 2 2 0 2 8 1 1

*6 extreme left; 1 = extreme right

On the post-test, however, the responses of the central city sample were noticeably
skewed to the left side of the line, but the responses of the suburban caple were
not noticeably changed from the pre-text. Although t tests showed that the dif-ferences between the post-test responses of the central city students were notsignificantly different at the .05 level from their pre-test responses, these
results suggest thc.t there may have been an improvement in the self-concept of

Ibid.; J. J. B. Morgan, "Effects of Non-Rational Factors on inductive Reasoning,"Journal of Experimental Psychology, v. 34 (1944), 159-168; Robert C. Ziller, JoanNagey, and Mary Dell C. Smith, "Self-Esteem: A Self-Social Construct," Journal
of Consulti29_and Clinical Psycholoa4, v. 33, no. 1 (1969), 84-95; and Robert C.Ziller, Marea Alexander, and Barbara H. Long, "Self-Social Constructs and social
Desirability: Unpublished ms., University of Delaware, 1964.



central city students which might show up more clearly, with a larger sample. Pend-ing further research, therefore, it was tentatively concluded that the central cityelementary students In UML may have had higher self-esteem at the end of the pro-gram than at the beginning, and that this change in turn may have been related totheir experiences in UML.

On a second version of the Line Tee:, respondents were given another sheet ofpaper with a horizontal line and six stick-on circles representing self, a friend,and a "smart," "dumb," "funny," and "bad" classmate, respectively. In the pre-vious study by Henderson, Long, and Zillerf using this methodology, it was foundthat students retarded in reading tended to place themselves further from the"dumb" and "funny" circles than did students not retarded in reading. The authorsinterpreted this result as indicative of a "defensive reaction" in which the dis-abled readers were seeking to remove themselves from negative stimuli which fur-ther threatened their self-esteem.

In the present study, central city elementary students tended to place themselvesfurther than the suburban students from the "dumb" circle but not the "funny" cir-cle. Since the teachers in UML reported that central city students as a groupwere poorer readers than the suburban students, this finding is partly in linewith expectations suggested by the previous study of Henderson, et.. al.

As regards change during the six weeks, the central city sample tended to placethemselves further from the "dumb" circle on the pre-test than on the post-test;°on the pre-test, eight of sixteen ccntral city students in the sample placed them-selves a maximum of five places distant from "dumb," but on the post-test, onlyfour of fifteen placed themselves in this position. It is possible that this shiftmay represent a decrease in defensiveness
and a corresponding increase in self-esteem among the central city

elementary participants in UML, but more researchneeds to be done using the Line Task with students in future UML before very muchconfidence could be placed in this conclusion.

it also should be noted that the large majority of respondents in our sample tendedto place the circle representing "dumb" to the far right-hand side of ihethus tending to confirm the validity of Henderson et. ails contention that less-esteemed referents are placed to the right on a projective test such as the LineTask. Inferentially, this contention also suggests that for at least some respon-dents self-reported self-esteem may represent not so much a truly favorable self-concept as a defensive reaction against self-doubt and feelings of personal inade-quacy.

b. The Triangle Task

In addition to the two versions of the Line Task, Henderson, et. alls TriangleTask also was used in the battery of instruments administered to elementary stu-dents in UML. On the Triangle Task, a respondent was given a paper with threecircles representing "Your parents," "Your teacher," and "Other children" drawn

7Edmund H. Henderson, et. al., 22.. cit.

8As measured by percent who placed themselves a maximum of five places distant.
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at the apexes of an equilateral triangle and asked to paste a circle with a stick
figure representing "yourself" at some position anywhere on the page.

In the Henderson et, al. study it was found that students retarded in reading
were more likely to place themselves within the triangle formed by the other three
circles than were students not retarded In reading.9 In the present study, it was
found that students in the central city sample seemed more likely to place them-
selves outside the triangle than did the suburban sample, both on the pre-test and
the post-test.") Since the teachers had reported that the central city students
as a group were poorer readers than the suburban students, this finding does not
agree with the results reported above from the Henderson et. al. study and thus
raises a question whether the Triangle Task - and indeed the other projective in-
struments used in this study - are measuring the same things when used with mi-
nority students from the central city as with middle-class white students from the
suburbs.

However, Henderson and his colleagues also have argued that placing oneself out-
side the triangle is indicative of greater "Indiyidualism" and less "social de-
pendency" than Is placement within the triangle." If so, the difference we
found between the central city and the suburban sample is compatible with the com-
mon stereotype that portrays suburban youth as growing up in a more protected con-
formist, and dependencr-producing environment than big city youth. It Is possible
that differences of this sort do exist among metropolitan communities and that
they override other variaoles such as reading retardation that may be associated
with performance on the Triangle Task of respondents with similar social back-
grounds in one part of the metropolitan area. At any rate, there were no changes
within either our central city or suburban samples on Triangle Task placement in-
side vs. outside the triangle during the five weeks between pre- and post-testing;
thus it is clear that the Triangle Task did not point to any change In students'
interpersonal orientation that could be associated with UML.

c. Fatalism and sense of p ower

Both elementary and junior high students responded to four items each of which In-
dicates in one way or another whether a respondent feels a sense of control over
his future or is fatalistic about his future and content to settle for relatively
limited goals. The pre- and post-scores for central city and suburban students in
the first and sixth weeks and the change scores on the four items are shown in
Table 7. For each item, disagreement is considered to be a less fatalistic (I.e.,
a more desirable) response. The four items have been used in many studies of the
attitudes of children and adults and were included in this evaluation study because

9
Edmund H. Henderson, et. al., 22. cit.

10 ,
XL tests showed that these differences would have occurred by chance only about
10 times in one hundred (X2 = 2.75 and 2.59, df = 1).

11
Ibid.; Barbara H. Long, Edmund H. Henderson, and Robert C. Ziller, "Developmen-
tal Changes in the Self-Concept During Middle Childhood," Merrill-Patmer Quer-serlv, v. 13 (1969), 201-215.
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they have been found-to be associated with achievement in school as well as other
variables measuring students' social status, behaviors, and attitudes,

None of the changes shown in Table 7 are statistically significant at the .05 level
of probability. This finding is not surprising in view of the shortness of the
program. Data in the table also indicate that in general there was not mut+) dif-
ference between the responses of the central city and the suburban samples, re-
spectively - a finding that was predictable once it was known that central city
participants in UML evidently did not include many students from low-income fami-
lies in the inner city. One interesting pattern that does emerge in Table I is
that elementary students tended to be coitsistently more fatalistic than junior
high students. Although this pattern may reflect a growing sense of personal
power and control as a result of maturation, it also may be caused by an acquies-
cent reponse set among younger respondents.

Although for reasons indicated above the fatalism items did not provide very use-
ful data on the effectiveness of UML, it is recommended that these items be in-
cluded in future evaluations to assess the impact of longer programs which include
a larger number of low-income students from the inner city.

d. Metropolitan Community Attitudes Inventory

Since UML was intended partly to develop constructive attitudes toward metropolitan
communities, it was decided to administer an attitude inventory dealing with par-
ticipants' viewpoints on this topic. The instrument used was an eighteen-item
adaptation of the Metropolitan Community Attitude inventory (MCAI) developed as
part of Project Wingspread in the Chicago Metropolitan Area. Project Wingspread
is a cooperative educational program enrolling central city and suburban students
during both the summer, and the reguJar school year whlch,was, started in 1968. The
MCA1 is a 64-item inventory_which,is "Predicated,",accordAng to-its authors, "on
the type of metropolitan experiences the students will be exposed to in the course
of engaging 1n planned-Wingspread learning situations."12 :tem chosen; for,-use
in evatuating UML were selected for.thetr.pertinence to UML's,objectives qr their
face validity-as measures of important attitudes toward metropolitan so'ciety.
Several items were re-written to make them more readable,i.nd less ambiguous..

To reduce the ,effects of response set, items were not all,scored in Oe sSme direc-
tion. That is, for Some items agreement Is considered to be a positive response
:n line with the goals of UML; in others agreement is considered to be a negative
response not compatible,with the objectives cf the curriculum. In addition, some
items are difficult to interpret as positive or negative without more information
about the context and rational behind a student's response. For these reasons,
no overall scores were computed for the inventory as a whole.

The eighteen-Item adaptation,of the MCAI was administered to uML junior high.stu-
dents,during.the first week and again,during -the last week,of,the program, The
eighteen items together with the pre- almd post-scores and the change scores for
central city and suburban students are shown in Table 8.

12
herriet TaimPge: Pro s read Educationfor.,Metro olitan.Livincr-Evale,

,

...1112.91AusEI.120.7...ki,H,chicagorBoard-of,Education,7July.74-.19694 Tv. 10.
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As shown in Table 8, statistically
significant change at the .05 level for thecentral city sample occurred only in thy case of item 15 ("The suburbs have asmuch a pollution problem as the city");13 for the suburban sample, none of thechanges were statistically significant at this level of probability. Since asignificant difference would be expected to occur by chance for one item in atwenty-item scale, it Is obvious that UML did not lead to reliable change in atti-tudes as measured by the items from the MCAI. Perhaps this ts what might havebeen expected given the shortness (six weeks) of the program and the difficultiesof accurately measuring and interpreting attitudes of the type tapped by the MCAI.

Even in the absence of evidence of significant attitude change as ,,aasured by theMCAI, the data shown In Table 8 may prove useful in making comparisons with futureUML programs. Particularly if the program should be expanded to be less selectiveand to include more students who did not so explicitly volunteer for it, importantdifferences and greater attitude change may be found in future years.

In addition, there are several noteworthy trends in the response patterns shown inTable 8. On item two ("I prefer attending a school with other students who aremore like me."), for example, it is interesting that the central city sample hada higher level of disagreement than did the suburban sample. On item three("There are many serious prob/ems in the suburbs"), the central city sample shiftedin the direction of disagreement but the suburban sample shifted In the directionof agreement during the five weeks between pre- and post-testing. On item nine("Let each neighborhood solve its own problems"), both groups were consistentlymore in disagreement than in agreement, perhaps reflecting the fact that studentswere volunteers who presumably possessed a degree of metropolitan perspectiveprior to entering UML. Although these and other response patterns in Table 8(i.e., level of response and trends in direction of change) are difficult to in-terpret with any confidence, it will be useful to see if they reappear in futureyears.

13t = 2.46; df = 31; two-way test.
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'TABLE e

Pre-and-Post Scores of Central City and Suburban Junior High Students on
18 Items Adapted from the Metropolitan Community Attitudes Inventory

Central City Suburban

Pre-test Post-test Pre-test Post-test
Item* Mean Meqn Change Mean Mean Change

(N = 15) (N = 17) (N = 17) (N = 15)

1. People with different ways
of doing things make living
in the metropolitan commun-
ity more interesting.

1.56 1.53 -.03 1.59 1.73 .14

2. I prefer attending a school
with other students who are
more like me.

3.00 3.00 .00 2.71 2.40 -.31

3. There are many serious prob- 2.25
lems in the suburbs.

2.47 .22 1.88 1.64 -.24

4. Since the metropolian com-
vanity is made up of so many
different types of people
with different customs, it
is necessary to enforce the
laws differently.

2.81 2.71 3.06 2.67 -.39

5. The suburbs do not have
poverty problems.

3.19 3.06 -.13 3.24 3.13 -.11

6. Most suburbs use the serv-
ices of the city without
fully paying for their use.

2.87 2.53 -.34 2.86 2.85 -.01

7. Most suburbs could not ex-
ist without many of the serv-
ices provided by other com-
munities.

1.75 2.19 .44 1.94 2.20 .26

8. Poor housing in one commun-
ity should not be made the
problem of a nearby commun-
ity.

2.50 3,12 .62 2.94 2.73 -.21

9. Let eaull neighborhood solve 3.13 3.35 .22 3.24 3.00 -.24
Its own problems.

10. Too many of the city's pov-
erty problems are being
paid for by the suburban
taxpayers.

2.50 2.67 .17 2.18 2.46 .26

11. The people who run large bu
businesses are not inter-

2.67 2.76 .09 2.53 2.40 -.13

ested in the problems of
the metropolitan commun-
ity.
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TABLE e (Contld.)

Pre-and-Post Scores of Central City and Suburban Junior High Students on
18 Items Adapted from the Metropolitan Community Attitudes inventory

Item*

Central City Suburban

Pre-test Post-test Pre-test Post-test
Mean Mean Change Mean Mean Change

(N elt 15) (N = 17) (N = 17) (N = 15)

12. The fa-6111ties paid for by 2.50 . 2.(53 .13 2.29 2.47
city dwellers' taxes
should be used only by

,

them.

13. The facilities paid for by 2.26 2.63 .37 2.53 2.60
suburban taxes should be
used only by their tax-
payers.

14. City living can provide stu-1.56 1.41 -.10 1.88 1.87
dents with many interesting
learning experiences.

15. The suburbs have as much a 2.38 3.29 91** 2.71 3.20
pollution problem as the
city.

16. Suburban living can pro- 1.85 1.94 .09 1.63 1.67
vide students with a vari-
ety of interesting learning
experiences.

17. The city and suburbs should 2.38 2.12 -.26 2.13 2.21
be one community for choos-
ing a place to live.

18. The city and suburbs should 1.69 2.29 .60 2.06 1.87
be one community for using
parks, swimming pools, play-
grounds and other recrea-
tional facilities.

.22

.07

-.01

49

.04

.08

-.19

*Four response categories scored from 1 to 4 were used with each item. The
scoring system was as follows: Strongly Agree ts 1

Agree = 2
Disagree = 3

Strongly Disagree = 4

** = p <45
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PART III

RECOMMENDATIONS

most of the following recommendations concerning future UML programs are based
largely but not solely on the suggestions and observiiions of the four teachers.
In many cases one or more of the teachers offered specific recommendations and
made a convincing case to back them up either on the fonmal evaluation instruolent
filled out at the end of the program, in the extensive logs they kept during the
summer, or in an interview or informal conversation with the evaluation staff.
Other recommendations are based less directly on the teachers' descriptions of the
problems they encountered In the program, and still others were based on observa-
tions of the program in action. In all cases these recommendations are offered in
the belief that a good program always can be made still better rather than in a
spirit of criticism or nit-picking.

1. If financin can be obtatned UML should be ex anded to include more students
from central city and suburban schools.

This recommendation is based particularly on the enthusiasm and positive attitudes
toward UML shown by students, teachers, and parents; other indications of the pro-
gram's success which are described throughout this evaluation report; and the
strong and unanimous conviction of the four teachers that UML was a valuable learn-
ing experience which can and should be macic available to more students.

2. If possible, decisions to contillue_Rx_tuaral_UML should be made earl _.i.nEatah
to allow for more planning on t!,..s.la't of teachers and schooT district officials
responsible for the uogram.

Because the 1970 program was organized only a month or two before the start of
summer school, there was too little time available to plan for some of the contin-
gencies and problems which otherwise might have been foreseen and solved more
easily. More adequate planning time would have made it possible to attain such
desirable goals lb the following:

a) Obtain a more even balance of central city and suburban boys participating
in the program. At the start of the summer 1970 program, only one central
city boy was enrolled as a junior high participant. The absence of more
central city boys at this level created certain problems in group dynamics
until more were added later in the summer.

b) Provide teachers with diore opportunity to examine and order books, films,
and other instructional materials and to determine which field trips
would be most important and most educational. Understandably, there was
not always adequate opportunity during the first summer to examine mate-
rials and to select field trips and resource personnel with as much care
as optimally would have been desirable. With the experience of the first
summer and with more planning tima, teachers in succeeding years will be
able to make UML still more effective and successful.

c) Give teachers more chance to prepare appropriate curricula and instruc-
tional experiences. For example, metropolitan-oriented educational pro-
grams in Chicago and other cities have reported great success with units
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on urban architecture and on film-making, in which students construct
scale models or make photographic records of urbah areas, respectively.
Units such as these could be a valuable addition to the UML curriculum.

3. Particularl if UML is ex.anded a director should b
sibilit for .lannin and im.lementation of the overall roviAtt1.52_tgigLJTILPM.-

ram.

During the summer of 1970, UML was too small to justify the salary of an admini-
strative director or coordinator. Accordingly, administrative responsibilittes
were discharged by three school district officials appointed respectively by each
participating district. Without their vigorous assistance and commitment, UML
would not have succeeded. However, if the program is enlarged in the future it
will be advantageous to appoint a full- or part-time director or coordinator,
while still assigning appropriate overall supervisory responsibility to officials
from each district. Assigning a director or coordinator specifically to UML will
make it possible to accomplish such goals as the following:

a) Provide for more initiative in communicating with parents.

b) Achieve more precision in scheduling of field trips and in coordinating
transportation services.

c) Take more immediate action in solving day-to-day problems that inevitably
arise during the program (e.g., a child becomes ill, a bus breaks down, a
meal is not prepared on time, etc.)

d) Maintain closer communications with the principals of buildings in which
UML classes are conducted.

e) Establish effective security arrangements for personnel and property in-
volved in (JML.

4. A greater effort should be made to re are for and follow u on field tries
and to incor orate field trips into a developmental sequence of learning_experi-
ences.

As noted in preceding sections of this report, teachers, students and parents
sometimes felt that it would have been beneficial to reduce the number of field
trips in order to accommodate other instructional activities tied in with the
topics under study and the goals of the program. To achieve as well-planned and
well-rounded a program as possible, it is recommended that:

a) Teachers working at a particular grade level (elementary, junior high, or
senior high) be given time to meet as a group every day or nearly every
day to share perceptions and ideas and plan instructional activities.

b) Evaluation services be expanded to allow for more daily monitoring and
feedback (as contrasted with final program evaluation of the kind provided
in this report).

3
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5. Enoughteacher aides should be
Isothatevertrecrultedandoreneach-er has at least one aide available at all times.

Teacher aides may be trained full-time or part-time employees or older studentshired under the Neighborhood Youth Corps. They may be volunteers recruited fromamong the parents of UML students, from among teachers-in-training or other stu-dents at local colleges and universities, or from among pools of private citizens
and organizations. In either case, they perform such indispensable functions asthe following:

a) Relieve teachers to work on planning .and coordination of instructional
activities, communications with parents, and evaluation of students'
progress.

Prv)vide additional supervision to achieve maximum safety and security,
particularly on field trips.

c) Make it pessible to hold student conferences at any time by releasing the
teacher for this purpose and/or by conducting such conferences themselves.
Individual conferences with and counseling of students, in turn, is par-
ticularly important in a progra-1 like UML in which some students may be
inhibited from discussing attitudes involving race or otherwise partici-
pating in a large group but may be willing to participate when encouraged
by an adult who can initiate action to solve problems that arise during
the course of the program.

d) Supervise small group activities in which three or four students work to.gether in carrying out projects and in which students who may be passivein larger groups are encouraged and enabled to participate more actively
in discussions and other instructional experiences.

In general, then, utilizing nides to free teachers for daily planning sessions andto increase individual conference and small group activities should make it pos-sible to bring about more active participation on the part of all students in fu-ture UML programs.

6. Recreational activities should L:ontinue to be conducted as part of future UMLprograms.

In addition to providing opportunities for physical exercise, activities such asswimming, baseball, and basketball also gave UML students a chance to learn more
about recreational facilities in the metropolitan area, to work closely together
as equal members of interracial groups, and to make the personal contacts neededfor a successful intercultural program. As one teacher wrote in his log afteran early field trip to Swope Park, "Today we learned that children will become
acquainted quicker if they are having fun together." In addition, recreation-oriented activities also give many students a chance to excel in non-academic
tasks.

Since many central city and suburban children may be only average in academic workbut may be outstanding in sports or cooperative group work, and since very studentin UML should experience success in the program, a variety of recreational activ-ities should be provided as part of the overall curriculum in future UML programs.
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7. Stress should continue to bealaseclornarentarti-
cipation in various aspects of the .ro.ram.

During the summer of 1970 parents made many contributions to UML and participated
in a number of activities. For example, some parents served as escorts on field
trips, and a number of the field visits were suggesteeby and even arranged by
interested parents. That this participation contributed much to the program was
obvlous to outside observers as well as to the teachers who often noted it with
appreciation in their logs. Emphasis on parent involvement and participation
should be continued in future years.

8. A lar er ro.ortion of students in future UHL
income

rams should be from low-
families livin. in inner cit areas in Kansas Cit Kansas and Kansas Cit

ro

Missouri.

In addition to giving young people a chance to learn more about the communities in
which they live and to actively stuuy Important topics which are difficult to learn
about in the limiting confines of the regular classroom, UML was established so
that youngsters of differing economic, social, racial, and ethnic backgrounds
could learn to work together and appreciate their similarities and differences.
Although the summer 1970 program did succeed in enrolling youngsters of varied
social, racial, and ethnic backgrounds, unfortunately there were relatively few
participants from low-income, inner city neighborhoods in the two central cities.
To further broaden the range of students participating and the opportunities for
Inter-cultural contact, it is recommended that more vigorous efforts be made to
ensure the enrollment of more students from low-income, inner city families in
future programs.

9. School district officials teachers and interested citizens involved in
elanning_future UML ro rams should make an ex licit decision concernin the de ree
of selectivit to be used in selectinq_students and the type of student to be re-cruited into the prqgrarn.

Teachers working in uML during the summer of 1970 reported that a few of the stu-dents made only a minimal contribution to the program and probably did not benefit
from it as much as would other youngsters who would have participated more fully.
Students who did not participate fully probably could have been screened out in
advance If there had been time to prepare and apply specific criteria and guide-
lines for participation in the program. Qith this in mind, and with the experi-
ence of one summer behind them, several of the teachers drew up criteria which
could help minimize the problems encountered in future programs if applied in se-
lecting students for admZssion to UML. For example, one of the teachers suggested
that students who are unable to maintain good inter-personal relationships with
others may detract from the success of the program:

A program of this nature will suffer when students refuse to
enter into discussions, and especially when they launch no
attempt to make new friends. The student's attitude toward
his peers is essential. He must be ths_typewho is out-
going and for the most part, his personality should be warm
and friendly. Some of the black students and some of the
white students did not demonstrate this quality during our
initial approach to Metropolitan Living, and this caused a
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ftw minor problems. As teachers, we can not change or even
alter the student's personality within a six weeks' period,
and those who select the student should keep this in mind.
(I was disappointed in a couple of the students I myself
chose!)

However, it is also true that educational programs designed to generate excitementin learning and to build inter-cultural unee.rstanding may be even more helpfulfor students who need assistance In learning to succeed in it than for studentswho already are well motivated and prepared to work with others and are relativelylittle alienated from the school or from other youngsters. Thus it might be wellto aim at including more students who most need the stimulation and inter-culturalcontact of UML, particularly if enrollment is expanded to include more oarticipantsin future years.

This dilemma is a difficult one which should be carefully considered in drawing upand revising policies each year. On the one hand, it is important not to enrollmore students who need special help and guidance than can be accommodated withoutmaking the program less beneficial for everyone else participating in it. On theother hand, utilization of teacher aides, provision of more teacher planning time,arrangements for more individualized instruction, and implementation of other
recommendations made in this report should make it possible to maintain a highlysuccessful program even while including more students who might otherwise be pas-sive or disruptive. In addition, experience gained during the first summer and insucceeding programs can be used in designing and implementing instructional activ-ities of benefit to all types of students, the poorly-prepared as well as the well-prepared. Therefore it is recommended that the nature and extent of selectioncriteria to be used formally or informally in choosing students for UML should bereviewed and revised each year in the light of the previous experience, percep-tions, and judgments of those most familiar with the operation of the program.

10. Miscellaneous recommendations.

Additional suggestions one or more teachers offered to enhance UML in subsequentyears were as fellows:

a. Teachers should meet individually with students who will be enrolled inUML during the month or two before the program begins.

b. Secretarial assistance should be provided to expedite some of the tasks
which frequently prevented teachers from giving full attention to students.

c. Occasional night-time activities (e.g., lectures, meetings of community
organizations) should be scheduled in order to take advantage of special
opportunities for learning available in the evening but not during the dayin a large metropolitan area.

d. Classes for elementary and secondary students should be conducted at a
greater physical distance from each other, with provisions for bringingstudents from differing levels together for joint sessions or activitieswhenever appropriate or desirable.
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e. Consideration should be given to extending the daily schedule for another
hour in order to alleviate the problems which were faced with regard to
conducting field trips within a very compact time schedule.

11. Recommendations for evaluation.

Based on experience in using several approaches for evaluating the Summer, 1970
UML program and the data reported in the preceding sections, the following recom-
mendations are made concerning evaluations of UML in future years:

a. Student, teacher, and parent reaction forms, teacher logs, and observa-
tion records should continue to provide the primary source of data for
evaluating UML or similar programs in the next few years.

b. Results using more inferential and projective attitudinal instruments de-
scribed in Section II indicated not only that these instruments may have
value in future evaluations but also suggested in several instances that
UML may have been having a positive impact on participants, particularly
central city students. However, data from these instruments were incon-
sistent and were much more suggestive than definitive. The Line Task,
the Triangle Task, the MCAI, and other related instruments should be used
in future evaluations, but more baseline data should be collected regard-
ing their validity and interpretation. For example, data should be col-
lected relating performance on these instruments to age, sex, reading
level, and social-class background, with separate analyses for central
city and suburban students. Similarly, an effort should be made to
establish more independent and/or concurrent measures of validity for
each instrument. If possible, research along these lines should be ini-
tiated during the current academic year, using samples of students from
the three participating school districts to obtain additional baseline
data and more information on the validity of the instruments.

c. Several items used on the student interview schedule should be added to
the student opinionnaire, in order to obtain larger numbers of responses_
for more intensive analysis. These items are, "Who /what other children/
did'you share common interests Aith?" and, "Clo you feel closer to e stu-
dent from a different ethnic 9roup than you did at the start of UML?"
/asked at the end of the program/.

d. More time should be set asid, ,or evaluation staff to meet with teachers
and program administrators, particularly for meetings held before the
program begins, at the end of the first week, and at the mid-point of
the program.

e. The evaluation budget should be enlarged to include funds for photo-
graphic equipment and supplies to be used in making a photographic record
to assess interpersonal and intergroup interaction.

f. Items on the questionnaires and evaluation forms should be reviewed with
an eye to adding additional response categories such as "somewhat" or
!!partly agree" to give subjects more latitude in responding and also to
enhance the spread and hence the discriminability of responses.
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g. Evaluation activities should be expanded to include post-program sessions
at which the teachers meet the evaluation staff to identify successes andfailures and to discuss suggestions for future programs. This recommen-dation probably can best be implemented 14 reimbursing teachers for twoor three days of additional work immediately after the last week of theprogram.
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APPENDIX A

Audiovisual Materials Used in the Junior High Section of UML

The Neglected Child
Film about child abuse and poverty situations.

Urbania

Film about symbols of the city.

The Disadvantaged Youth
Film depicting social and economic inequalities, with problems
centering around youth.

Slides

A pictorial emphasis upon the welfare services and facilitiesof the Johnson County Mental Health Center.

Black History (Parts I - ii)
A Bill Cosby narration concerning American myths of black
history, cover-ups, discrimination, and the obvious need for
the inclusion of black history in America.

Water Purification
A film (educational in nature) demonstrating how water is
purified, and illustrating how important our need for pure
water is and will be :n the future.

A Time For Decision
A drama centering around a potential alcoholic and how his
drinking habit affects his work, his family relationship,and alters his entire personality.

"Friends"

Five 3-minute reels (super 8 color) directed and acted.out
,,Jbwthe Metropolitan Living Summer School Participants. Thefilm shows activities in the classroom, and field trip en-deavors. The film ends with six students (41ite - black -
Mexican-American) having fun at Volker Fountain.

It should be noted that several other very good films were available, but timefactors would not permit showing.
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